The Effect of Instructor Feedback on Technique of Undergraduates Studying Instrumental Conducting  by Nasrifan, Mohd. Nizam
 Procedia - Social and Behavioral Sciences  141 ( 2014 )  571 – 576 
Available online at www.sciencedirect.com
ScienceDirect
1877-0428 © 2014 Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/3.0/).
Selection and peer-review under responsibility of the Organizing Committee of WCLTA 2013.
doi: 10.1016/j.sbspro.2014.05.100 
Corresponding Author: Mohd. Nizam Nasrifan  
E-Mail: nizamnasrifan@gmail.com  
WCLTA 2013 
The Effect of Instructor Feedback on Technique of Undergraduates 
Studying Instrumental Conducting 
Mohd. Nizam Nasrifan  
 
Senior Lecturer, Sultan Idris Education University, Tanjong Malim, 35900, Malaysia 
Abstract 
The goals and the instructor feedback approach are as possible to comprise clear information in attaining the success criterion of 
a task or a performance. A group of student teachers in Basic Conducting Technique class participated in the implementation of 
the instructor feedback program. Overall, the whole program took four sessions over a 4-week period. The first week was a pre-
test session, followed by 8 hours of instructor feedback sessions in the second and third weeks. The post-test was conducted in 
Week 4. The data for this study were gathered by using two sets of standardized assessment instruments (Standard Assessment 
Format for Basic Conducting Technique) which includes a set of questionnaires and the instrumental music pieces. The 
instrument is structured in a form of 5-point Likert-type scale to rate the conductor behaviors to communicate with the ensemble. 
The researcher analyzed the quantitative data to compare pre-test and post-test scores to determine student progress. The data 
analysis revealed findings that point to the efficiency of the instructor feedback strategy in enhancing students’ conducting 
effectiveness. The findings pointed out that the instructor feedback program has positive effects on students’ conducting efficacy. 
As indicated from literatures and the findings in this study, this program is beneficial to those who participate. 
 
© 2014 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
 
The undergraduate course in Music Conducting offers opportunities for students to prepare for careers as music 
teacher which emphasizes various aspects of conducting such as baton technique, body language, score analysis and 
effective rehearsal technique as well as works with students to develop self-awareness as a conductor and the 
philosophical foundation of music conducting. By the end of the semester, students should be able to conduct short 
excerpts of the standard ensemble repertoire, demonstrating good conducting skills in front of an instrumental 
ensemble performance. According to McClung (2005), good conducting skills are attainable by connecting a 
specific gesture with a specific musical intention. Good conductors use their facial expression, body stance and 
posture to show the character of the music (Fried, 2001).  
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2. Background of the Study  
 
Students were demonstrating poor conducting skills, even after concluding Basic Conducting Technique course. 
There were gaps in their conducting training. Students often ignored the rudiments of conducting and overlooked at 
the important cues or are late in making particular gestures. Students failed to respond to the general requirements of 
meter, tempo, instrumentation, dynamics, and numerous other details in the score. Ideally, students must portray 
clear conducting gestures that represent appropriate attacks and releases, tempo, meter, style, dynamics, balance, 
cuing, accentuation, phrasing and interpretation for effective ensemble conducting (Labuta, 2000). Other 
weaknesses identified such as students missed on demonstrating certain important gestures for dynamic contrast, 
ritardando and cues for soloist; failed to show clean and clear conducting patterns; unable to maintain the given 
tempo; failed to inspire and challenge performers to perform at their highest level; and last but not least felt nervous 
while standing and conducting in front of a large group.  
 
Because a large percentage of students will use their conducting skills extensively during their career as a music 
educator and the development of effective nonverbal communication through conducting gestures is essential in 
producing superior musical performances in school, a study to improve the conducting skills of students within the 
undergraduate conducting course seems warranted. Ulrich (2009) stated that we should prepare the conductor as 
teacher, musical collaborator, and pedagogue because many undergraduate conducting students will spend their 
careers in the teaching profession working with inexperienced, amateur musicians. Bell (2002) noted that 
undergraduate conducting classes should initiate efficient rehearsal procedures and communication skills to student 
conductors. Bell posed three questions: (a) what do conductors do in rehearsal to maintain a thriving ensemble, (b) 
how do successful conductors shift their ensemble to comprising a meaningful musical experience, and (c) how can 
instructor share this information with future music teachers? Malta and Clair (2006) recognized the value of sharing 
music activity between instructor and student teachers. They also emphasized that by sharing skills and experience, 
instructor will know what to expect for the students and strategize the valuable service that should be provided. 
Spangler (2010) stated that, “Almost all formal course or program evaluations occur, students have little sense that 
the feedback is useful or likely to be used” (p.100). To this extent, the researcher justifies that it is crucial for the 
each student conductor to review and evaluate the conducting techniques he or she used during the rehearsal through 
instructor feedback and discussion. In conjunction with the use of videotape, the interactive instructor feedback and 
responses will help students identify and take action to problem areas that occur during conducting performance.  
 
This study searched the communal pattern of the poor conducting skills demonstrated by students. Ulrich (2009) 
emphasized that, the fundamental task of a conducting instructor is to observe and refine student’s conducting 
movements that will communicate the existed ideas of the music. According to Running (2009), despite the 
importance of building a foundation of clear baton technique, there is an instructor’s role to prescribe to a 
philosophy of beginner conductor training that extends beyond purely physical instruction. The research then 
focused on intervention or treatment that be posited for the conducting ability in class for finding a solution to these 
students’ poor conducting skills. For this study, the purpose was to examine the relationship between the 
implementation of an instructor feedback strategy and change in the students’ conducting efficiency. Feedback 
increases the number of changes that students make on revision (Sweeney, 1999). The researcher used playback 
video, discussing participants’ conducting activity with the instructor during the feedback session. The expected 
results are that the use of instructor feedback will help students to identify his or her strengths and weaknesses; and 
improve their conducting skills in future conducting tasks. Findings of this study may provide guidance on how the 
instructor can create learning environments that instil a strong sense of support for their undergraduate conducting 
students. 
 
3. Methodology of the Study 
 
The researcher used a quantitative approach “for the purpose of improving education by developing and testing 
intervention” (Gall, Gall & Borg, 2007, p. 299). The purpose of this applied dissertation study was to measure the 
effectiveness of the instructor feedback program on student conducting achievement. According to Sweeney (1999) 
feedback increases the number of changes that students make on revision. The participants for this study were a 
group of 18 undergraduate music major students who are undertaking the Conducting Technique course. 
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Participants were chosen from a non-random selection or convenience sample as outlined by Creswell (2003). The 
data were gathered by using two sets of standardized assessment instrument (Standard Assessment Format for Basic 
Conducting Technique) which includes a set of observation form and the instrumental music piece. An identified 
professional jury involved in this study to carry out the observation process. This study was supported by a group of 
musicians who played the instrumental pieces (Son of Soil and Jobless) conducted by the observed students. The 
collected data of the students’ conducting skills was classified by the following four categories: (a) preparatory and 
release technique, which consists one extra beat that precedes the first and last beat; (b) dynamics, which focuses the 
individual’s smaller or larger visual gesture to represent the dynamic changes; (c) cue, which provide precision of 
entrances for musicians; and (d) tempo, which focuses the individual’s speed gesture to represent the tempo 
changes. 
 
The researcher administered a pre-experimental one-group pre-test post-test design which took four sessions 
over a 4-week period to get a more comprehensive view of the phenomena. The difference between the pre-test and 
the post-test score was taken as an index of the effectiveness of the treatment condition. Gall et al. (2007) outlined 
three steps of one-group pre-test – post-test design: (a) administration of pre-test measuring the dependent variable, 
(b) the implementation of the experimental treatment (independent variable) for participants, and (c) administration 
of post-test that measures the dependent variable again. For this study, this design allows researcher to assess the 
intervention group (conducting students) before and after program implementation (instructor feedback). Therefore, 
the researcher was able to compare where the group started with where they ended up and, thus, measure any 
changes that occurred.  
 
4. Results 
 
The same group of participant was directly compared with regard to their difference or change scores from the 
pre- to the post-implementation instructor feedback program, to determine if a significant difference existed with 
regard to the degree of change (Creswell, 2005). In this study, dependent-samples t tests were conducted to 
determine if the change from the pre- and post-implementation was statistically significant for those participated in 
the instructor feedback program. Statistical significance was determined by an alpha level of .05 (Cronk, 2008). 
 
Paired Samples T-Test Analysis (Son of Soil) 
 
 
Pair 
 
Pre-Post 
 
Mean 
 
Std. Dev. 
Std. Error 
Mean 
 
t 
 
df 
 
Probability 
 
Pair 1 
 
Pre - mean 
preparatory - Post - 
mean preparatory 
 
 
-.283333 
 
.584523 
 
.238630 
 
-1.187 
 
5 
 
.288 
Pair 2 Pre- mean dynamic 
- Post - mean 
dynamic 
 
-.40000 .23094 .08729 -4.583 6 .004 
Pair 3 Pre - mean cue –  
Post - mean cue 
 
-.61111 .23688 .07896 -7.740 8 .000 
Pair 4 Pre - mean tempo – 
Post - mean tempo 
 
-.50000 .17321 .10000 -5.000 2 .038 
Pair 5 Overall pre mean - 
Overall post mean 
-.45250 .05588 .05588 -8.097 3 .004 
 
Table shows the paired samples mean between pre- and post-test of each category. From the analysis, the study 
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shows all paired samples mean differences between pre- and post-test scores for Dynamics (Category 2) [t = -4.583, 
p = .004], Cue (Category 3) [t = -7.740, p = .000], and Tempo (Category 4) [t = -5.000, p = .038], are significant. 
However for Preparatory (Category 1) [t = -1.187, p = .288], the paired samples mean difference between pre- and 
post-test scores are not significant. 
 
Paired Samples T-Test Analysis (Jobless) 
 
 
Pair 
 
Pre-Post 
 
Mean 
 
Std. Dev. 
Std. Error 
Mean 
 
t 
 
df 
 
Probability 
 
Pair 1 
 
Pre - mean 
preparatory - Post - 
mean preparatory 
 
 
-.566667 
 
.564506 
 
.230458 
 
-2.459 
 
5 
 
.057 
Pair 2 Pre- mean dynamic 
- Post - mean 
dynamic 
 
-.18571 .27946 .10562 -1.758 6 .129 
Pair 3 Pre - mean cue –  
Post - mean cue 
 
-.75556 .30459 .10153 -7.442 8 .000 
Pair 4 Pre - mean tempo – 
Post - mean tempo 
 
-.23333 .15275 .08819 -2.646 2 .118 
Pair 5 Overall pre mean - 
Overall post mean 
-.47750 .23964 .11982 -3.985 3 .028 
 
Table shows the paired samples mean between pre- and post-test of each category. From the analysis, the study 
shows all paired samples mean differences between pre- and post-test scores for Preparatory (Category 1) [t = -
2.459, p = .057], Cue (Category 3) [t = -7.442, p = .000] are significant. However for Dynamic (Category 2) [t = -
1.758, p = .129], and Tempo (Category 4) [t = -2.646, p = .118], the paired samples mean differences between of pre 
and post-test scores are not significant. 
 
5. Findings and Discussions 
 
The researcher’s goal was to reduce the numbers of participating students in the targeted course who failed to 
demonstrate good grade in conducting skills compared to those in the previous year. For this study, the researcher 
examined the relationship between the implementation of an instructor feedback strategy and change in the students’ 
conducting efficiency. Based on the findings of this research, and with supported literature, there are few 
suggestions could be made particularly in students’ conducting effectiveness.  
 
(i) It is important for instructor to embrace feedback session with conducting students as it was proven had 
influenced on students’ conducting effectiveness. The one to one feedback activities such as discussion, 
dialogue, demonstration and video playback had significant relationships with students’ conductive 
achievement. Madsen (2003) stated that music’s pre teachers need feedback as a reinforcement factor. 
Nevertheless, clear and constructive feedback should be provided which allows for students to reflect and 
assess themselves regarding their performance (Saunders & Holahan, 1997).  
 
(ii) The interaction between teacher and students must be effective because students rely on clear, concise, and 
unambiguous information. This process includes suitable properly planned training and individual follow-
up through supportive observation and feedback, dialogue and peer coaching (Robinson & Carrington, 
2002). In addition, they thrive on specific feedback, rather than general comments-either positive or 
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negative-to develop a greater appreciation and enjoyment of the music they're conduct (Hammerness et al. 
(2001). 
 
(iii) A large part of an instructor feedback approach should involve observation, and focus on the development 
of acute observational skills. Battisti (2007) discussed mentoring and feedback in reference to working with 
a conducting student. He stressed that; it should be a mentor-student focused approach. It is like the 
apprentice and the master; the kind of relationship where learning can be communicated back and forth 
 
(iv) Videotaping is preferably to be used as a tool for teaching conducting, mainly for observing students' 
conducting activity. As mentioned by Gillis (2010), the conducting learning process engages video-
recording to evaluate insufficiencies of communication skills between the conductor and musicians. 
McAlister (2009) strengthened this concern by saying that video recording and playback is an effective 
approach to observe personality characteristics and self-evaluation. Manfredo (2006) suggested that novice 
conductor should regularly videotape their conducting activities and analyze their behavior. This reflective 
self-analysis can be a very helpful to cultivate professional development, which may be applicable to a 
variety of situations. 
 
5. Conclusions 
 
The research has verified that instructor feedback program had influenced on students’ conducting effectiveness. 
This is evidenced by an increase in the percentage of the score achieved between pre and post-test. Teachers or 
instructors should continuously use this strategy and constantly search out other possible approach to assist 
students to improve their conducting effectiveness. 
.  
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